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CLINIC OPENING 
Session aims:
· To revisit, and deepen, our understanding of how to adapt our coaching practice in order to provide additional challenge for ECTs​
· To practise adapting our coaching practice in order to prepare for coaching conversations with our ECTs

Mentor Conference 2 consolidation
Which of the following statements are true?
a) Expertise can be seen in the actions teachers take, and the impact this has on pupils
b) Expertise can be seen in the knowledge teachers hold in their mental model of a topic
c) More expert mental models are organised differently to more novice mental models
d) Knowledge is most useful when organised around the purpose of a strategy/approach
	Notes:












MODELLING 

Example 1 

· Supporting resources used: success criteria. 
· Contextual factors represented: class need, phase-specific pedagogical approach, classroom environment and ECT need. 

Najah is a reception teacher in her first term on the ECT programme. Najah’s mentor, Martin, notices that Najah seems to struggle to get children on task when they come to the carpet for phonics work. She begins speaking when some children are still looking around the classroom or seem distracted. 

Using the coaching tool, Martin selects the step for Najah: Use non-verbal prompts: use non-verbal prompts to communicate and reinforce expected behaviours. 

When Martin selects this step, he receives some success criteria. They reflect the evidence-base, and should guide his model and Najah’s practice. Martin can decide which are most relevant for Najah based on her context and areas of development. He believes she needs a model with all the criteria but notes she has previously met the ‘clear and visible’ criteria well, so this may require less focus in practice cycles. 

With a clear understanding of the success criteria, Martin plans his model. He considers how these criteria apply to his and Najah’s context – specifically, he considers how to ensure the signal is age-appropriate and engaging. He scripts his model using a call-and response signal, and then cross-references it with the success criteria from the coaching tool. 

Example 2 

· Supporting resources used: module overview, success criteria and additional support from colleagues. 
· Contextual factors represented: pupil need, setting-specific pedagogical approach, classroom environment, school systems and ECT need. 

Alexis is a teacher in a specialist school supporting pupils with autism. Oliver, her mentor, observes Alexis at the start of a lesson. Pupils are changing over from mathematics to music, but one pupil struggles to switch focus and wants to continue with maths. Alexis reminds him they've moved on, but he has difficulty adjusting. 

At the school, all pupils have a ‘now, next, later’ board on their tables to support them to move from one activity to another. Alexis has not remembered to refer to this as part of her start of lesson routine. Through the coaching tool, Oliver therefore selects the step: Provide ongoing support: support pupils to practise carrying out the routine to embed it over time. 
Before planning the model, Oliver wants to ensure that his model is aligned with the self-study content Alexis has engaged with. He first reads the module overview. He then reads through the success criteria attached to the step. 

Given Oliver is new to the role, he also decides to seek out some additional support. He works with the school’s induction tutor to ensure that his model exemplifies the success criteria attached to the step. Oliver finds this process useful; together, they discuss how to demonstrate each of the success criteria in a thoughtful way when modelling a start-of-lesson routine using the ‘now, next, later’ boards. Throughout, they cross-reference the model with the success criteria outlined. 


Notes: 






PROVIDING CHALLENGE

In this section, you are going to see two examples of how mentors have increased challenge for their ECTs. At the end of each example, there is a summary of the way the mentor chose to increase challenge, as well as other possible actions the mentor could choose to take. 

Example 1 

I am mentoring a secondary maths teacher. They are currently working on '2.4: Gaps and Misconceptions’. Because they did their ITT year in this school, they have taught some of the content before, so I’m expecting them to have some strengths in this area. I observe them teaching a year 8 lesson, and I’m impressed, they’ve clearly anticipated where students might have gaps and what they might struggle with. As I look through the possible steps on Steplab which correspond to this module, I am confident they are fulfilling all of the success criteria for all of the steps. For example, they have introduced content in small steps and carefully chosen examples and non-examples to prevent misconceptions and gaps from arising. They’ve also used mini-whiteboards to check understanding, and provided feedback to unpick any misconceptions. The teacher has clearly understood this area of practice well. 

As I’m thinking about how to choose a useful step, I remember that when I observed them with year 10 a couple of weeks ago, students seemed to struggle with a new concept because they had gaps in their prior knowledge. I noted this down at the time because even though it wasn’t the focus for that week, I knew I could come back to it later. I also remember that they taught this current year 8 class in their ITT year, but their year 10s are a new class. 

It looks like they are not yet able to implement this strand consistently – they are finding it challenging to apply the same knowledge across different situations. Novices often find this application process difficult, so I know it is important to support my ECT to focus on the key ideas to a new context. As a result, I decide to select the step 'Before introducing new content with your year 10 class, recap the prior knowledge pupils need to know in order to understand it and introduce new information in small steps, leaving no gaps in your exposition.' I edit the step on Steplab so that it includes the addition in bold. 

In our mentor meeting, I will be able to praise the teacher’s excellent practice with year 8 and then provide support for them use the same strategy with year 10 by co-planning their next lesson. Again, I know that this process of applying knowledge from one context to another is challenging, so I will make sure my model is in the context of a year 10 group, with particular focus on the first of the success criteria: 'relevant and comprehensive: the teacher recaps all the necessary prior knowledge pupils need in order to access the new content'. 

Opportunity for challenge: Teacher demonstrates excellence in one context, but not all contexts. 

Possible solution: 
Context: build challenge by asking an ECT to apply their understanding and good practice to another context. 

What else might this look like? 
Conditions of practice: build challenge by varying the context within mentoring meetings. For example, is the teacher’s skill at identifying learning content as good in different areas of their teaching? For example, can a primary teacher do this as well in English as in science? Are the teacher’s routines as good with in all contexts? For example, are their routines as consistent with year 9 on a Friday afternoon, as with year 7 on a Tuesday morning? 




Example 2 

I am mentoring a secondary Science teacher. They are working on '3.4: Practice'. They worked as a teaching assistant before starting their teacher training and this has meant they were very familiar with the I-We-You model. I’ve previously seen them use this to successfully support students to learn concepts in a range of lessons. This week, I observe them teaching a year 11 class the first lesson in a sequence about electromagnetism. This is a complex topic. I watch the last part of the lesson, and see students working on an independent practice task, but they seem quite confused, which is unusual. The teacher sees this too, and stops the practice to re-explain, but they run out of time. 

I consider choosing a step about checking for understanding, perhaps as part of the we do. However, I’ve seen the teacher do this many times, and with different classes, so I don’t think the problem is their skill at checking for understanding. I think about the content and its complexity. If I was teaching it, perhaps I would do a whole lesson of ‘I do’ and ‘We do’ before moving on to the independent practice in the following lesson. I think the teacher has quite a rigid understanding of the technique and needs to think about how to use it more flexibly. 

In our mentor meeting, I will ask the teacher why they think the students found the independent task so difficult, and then ask follow-up questions to determine whether they set the lesson up as a single cycle of I-We-You. If this is the case, then I will lead a discussion of the nuances of how to adapt I-We-You, making sure I give some concrete examples. In this discussion, I want my ECT to think about when this model is useful, but also how they might make intentional adaptions to give it the best chance of success. 
 
I’ll then share the step 'Check for whole class understanding at a point of your modelling where it may be challenging for pupils or they may develop a misconception. Plan to use I-We more than once to help break down a challenging concept'. I’ve added the section in bold to the step on Steplab. 

I’ll model an example of a lesson where I’ve use ‘I’ and ‘We’ repeatedly, and then work with my teacher to identify another upcoming opportunity for this for us to plan to use this strategy. 

Opportunity for challenge: Teacher consistently and successfully implements a strategy but is rigid in how they implement it. 

Possible solution: 
Questioning: Discuss the nuances of the theory or strategy. Probe and discuss with your early career teacher when you would use this strategy, when you wouldn’t use this strategy, and how it might need adapting in certain contexts, and use this opportunity to plan a variety of occasions in order to make this concrete and clear. 

What else might this look like? 
Conditions of practice: Does the teacher always do the same thing? Is their modelling the same for year 11 as for year 7, or the same in literacy as in maths? Are their routines the same for art and for reading? Should they do the same thing in each situation or do they need to adapt and be flexible? 

Notes:


Action Planning 

Either: consider a step that you are going to be working on with your ECT that you think they have some expertise in and so would benefit from additional challenge. 
Or: consider a step that you have worked on with your ECT that you think they are now demonstrating some expertise in and so would benefit from additional challenge if you revisited this step. 
You may want to use the step selector tool on Steplab to identify an area or step for this activity. 
Imagine you are preparing for your upcoming mentoring meeting. Plan how you could support your ECT to reach a high level of mastery in this area or step. You might want to consider: 
· Planning some modelling to show the nuances and purpose of a particular strategy. 
· Planning some probing questions to deepen your ECT’s understanding of a strategy. 
· Planning what you might initially ask your ECT to focus on during practice (e.g. which lesson or subject to focus on). 
· Planning how you might vary the conditions of practice, such as adding unpredictability, layering steps or asking an ECT to practise a step in different contexts, and how you might explain this process to your ECT. 
These prompts are here to guide your thinking; they are not a definitive list of things you must consider. Similarly, the list of strategies outlined in this clinic are there to support you; you can focus only on those that are most appropriate for your ECT at a given time. 

Notes: 
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In your workbook, reflect on: ​
· What is your key takeaway from today’s session?​
· What might/will you do differently when adapting the coaching model for your ECT?

	Notes:
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